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1. Aim 
The present study was designed to evaluate the generalization and maintenance effects of teaching self-management 
skills as part of a parent training program. The effects of Instructions plus Feedback, and Self-management Training 
procedures for teaching parents to use generalized behavioral skills based on incidental teaching concepts were 
assessed. A multiple baseline across subjects design was used. 
Instructions plus Feedback comprised instructing parents to use a range of behavior management procedures and 
provided home-based differential feedback concerning accuracy of program implementation. Self-management 
Training phases involved training parents in goal setting, self-monitoring, and planning skills, specific to their 
performance of appropriate parenting skills in generalization settings. 
 
2. Results 
Results indicated that the Instructions plus Feedback phase was sufficient to produce reduced levels of problem 
behavior at home and high levels of accurate implementation, but generalization effects out of home were equivocal. 
Self-management maintained reduced levels of problem behavior at home but, in addition, resulted in generalization 
effects in community settings for both children and parents. Maintenance probes 3 months following the program 
revealed the effects had been maintained. 
 
3. Findings 
During the instructions plus feedback phase while parents accurately implemented procedures at home, they had 
difficulty consistently applying procedures in community settings. Home feedback sessions involved the use of data 
from examples of interaction involving not only the target child but also siblings so that parents could receive 
feedback on their use of skills with a variety of behaviors and a range of children. Nevertheless, this was insufficient 
to maintain initial changes in target child or parent behavior in community settings. 
This finding points to the potential utility of identifying settings in which program implementation is inconsistent 
and teaching parents specific skills to manage their own behavior in those settings. Children may well discriminate 
the situations in which parents provide inconsistent consequences and, as a result, child behavior change may not 
generalize. 
The findings of the study also suggest that the use of self-management skills to program for generalization may 
require an initial period of training in basic behavioral skills of prompting, instruction giving, and use of contingent 
consequences. 
 
4. Implications  
It is unclear which the critical components of the self-management package in producing additional generalization to 
the community were. Because self-management training was an adjunctive procedure, which was combined with 
home-based feedback, generalization may have resulted from the interaction of the instructions and feedback 
procedure and self-management skills, rather than self-management alone. Clearly, further research is required to 
identify the individual contribution of both components. Nevertheless, the combination package of instructions, 
feedback, and self-management skills appeared to produce stronger generalization effects for both parent and child 
behavior than instructions plus feedback alone. This study confirms earlier findings that generalization across 
settings and over time requires systematic programming (e.g., Miller & Sloane, 1977; Patterson, Cobb, & Ray, 1973; 
Wahler, 1975). It extends previous research by demonstrating that parents do not uniformly apply treatment 
contingencies regardless of social context. 
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